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Perspectives on the Framework

In the ACRL Framework for Information Literacy in Higher Education,1 information 
is consumed, evaluated, synthesized, and created. Students question, reflect, articulate, 

and seek. But nowhere are they named as “readers,” nor is “reading” specifically used to 
describe information literacy skills or abilities. While others have noted this absence,2 
it’s not hard to interpret many of the Framework’s knowledge practices as encompassing 
or referring to different types of reading. In this article, I would like to examine reading 
practices supported by the Framework and discuss benefits of recognizing reading more 
formally within discussions of information literacy teaching and learning.

Where Is Reading in the Framework?
A variety of reading skills are required to develop information literacy, such as the ability to 
decode, understand, and comprehend texts at multiple levels, as well as analyze, contextual-
ize, and question texts and sources. Approaches to reading or “consuming” sources are also 
an area where expert and novice practices in specific contexts vary significantly.3 Different 
formats and environments inform a variety of reading preferences, behaviors, and choices.4 
As a result, many types of reading, from skimming and scanning to more critical engage-
ment, are required to engage in the abilities, actions, and understandings the Framework 
references.

Although all these reading skills are encompassed by metaliteracy, they may not be “read” 
as such by other scholars. Information literacy discussions end up siloed from other discus-
sions of reading in higher education,5 limiting the potential of the Framework to function 
across disciplinary lines. Meanwhile, in Sophie Bury’s study of faculty views on information 
literacy, participants see academic reading and writing abilities as intertwined with informa-
tion literacy development.6 Scholars in writing and composition studies, often with librarian 
collaborators, have long paid attention to the relationship between reading, writing, and 
research.7 With these connections in mind, I would like to explore how traditions of critical 
reading offer another way to view information consumption and use—terms that are present 
throughout the Framework.

Defining Reading in Context
The Merriam-Webster online dictionary includes eleven entries for uses of the verb “read,” 
ranging from receiving, comprehending, and understanding information to engaging in 
interpretive acts.8 Ellen C. Carillo, a composition scholar, defines reading on the latter end 
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of this spectrum: “a deliberate intellectual practice that helps us make sense of—interpret—
that which surrounds us.”9 As Carillo points out, this definition emphasizes a reflexive 
stance in which readers recognize not only how texts can shape our own understanding but 
also how our own understanding shapes our readings of texts.10 I like this broad definition 
of reading for a discussion of information literacy because it brings out the metacognitive 
lens essential to the Framework.

Carillo’s definition also bridges the sometimes-disparate traditions of critical reading ex-
plored by Karen Manarin, Miriam Carey, Melanie Rathburn, and Glen Ryland. According 
to Manarin and her coauthors, critical reading in the academic sense often includes skills 
such as distinguishing between main and supporting ideas, evaluating claims, and coming 
to view oneself—as a reader and as part of an academic community.11 Critical reading for 
the purpose of social engagement, by contrast, emphasizes reading as a way of “question-
ing assumptions” and “recognizing power relations” for the sake of social engagement and 
change.12 Both definitions require us to allow texts to read us—that is, question our own 
assumptions rather than solely question texts. I will next examine where and how the Frame-
work connects this kind of reading to information literacy development.

Reading Practices Supported in the Framework
Readers of this essay will likely see academic and social traditions of critical reading in the 
Framework. For example, to understand the concept that Authority is Constructed and 
contextual, novices are encouraged to “critically examine all evidence.”13 Performing this 
type of examination uses different reading skills, ranging from skimming and scanning to 
critically evaluating source claims, which align with academic traditions of critical reading. 
Dispositions for this frame also draw from critical pedagogy as they encourage learners to 
“question traditional notions of granting authority and recognize the value of diverse ideas 
and worldviews.”14

In the Scholarship as Conversation frame, reading as a process of situating one source 
among others extends the contextualization of scholarly authority: to “recognize that a given 
scholarly work may not represent the only—or even the majority—perspective on the is-
sue.”15 Importantly, this ability or choice rests on the reader’s metacognitive orientation to 
the task—that is, the disposition that a reader can or will “suspend judgment on the value 
of a particular piece of scholarship until the larger context for the scholarly conversation 
is better understood.”16 The ability to temporarily “suspend judgment” requires an under-
standing of one’s own presence as a reader, a reading practice in which social and academic 
approaches to critical reading overlap.

Sometimes the importance of reading to understand can be minimized in discussions of 
critical reading in order to focus on higher-order objectives, such as analysis or evaluation.17 
But reading to understand is necessary for reading critically. Critical pedagogy advocate Ste-
phen D. Brookfield writes about the importance of “understanding the text in the terms the 
author sets” before attempting to surface and critique the underlying assumptions of both 
reader and writer.18 In a chapter of Hannah Gascho Rempel and Rachel Hamelers’ Teaching 
Critical Reading Skills: Strategies for Academic Librarians, Elliott Kuecker makes a similar point: 
“Close reading requires a radical openness to the thing being encountered, a desire to listen 
to what it has to say on its own terms.”19 Here, in the context of critical reading traditions, 
close reading functions as a specific method of open-minded attention, described as “a desire 
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to listen.” This metacognitive work requires strategic open-mindedness to the perspectives of 
others. I argue that this perspective is not well captured by the language of “consuming” or 
“using” information. Mark Lenker references a workshop by Jane Hammons at Ohio State 
University that responds to this problem. Entitled “Voices Not Sources: Reframing How We 
Teach Searching for and Evaluating Sources,”20 Hammons’s shift from “sources” to “voices” 
is a lovely way of invoking the act of reading as a form of listening.

In Research as Inquiry, novices may “monitor gathered information and assess for gaps 
or weaknesses” to “draw reasonable conclusions based on the analysis and interpretation of 
information,”21 both of which rely on the ability to comprehend and evaluate the informa-
tion present as well as what is missing. In a study comparing frameworks of information 
literacy and writing, Amy C. Rice, Dennis D. Cartwright, Lauren Hays, and Grace Veach’s 
librarian and writing instructor study participants noted similarities between the Research as 
Inquiry frame and the function of reading in frameworks from writing studies.22 From the 
composition perspective, reading is an element of research as inquiry that emphasizes com-
prehension, analysis, and synthesis in preparation for writing or other forms of knowledge 
production. Lenker echoes this approach in his consideration of the challenges of informa-
tion synthesis, noting that synthesis involves the activities of comparing sources and noting 
silences or gaps.23 This work relies on the reading skills of comprehension and analysis and 
frames reading as also listening for what is not said or who is not present.

From one perspective, all these examples underscore the close connections between the 
Framework and critical reading traditions. However, though these connections are evoked 
by the Frames themselves, they are less apparent in the language of information use and con-
sumption. The Framework’s support of students as information producers and participants 
can, without careful attention, contribute to this tendency. As Brittney Johnson and I. Moriah 
McCracken note, “To help students understand the process of information creation, they 
must be engaged in assignments that position them first as consumers of information—those 
who must understand that these kinds of decisions were deliberately made by the original 
authors—and second as producers of information—those who determine what kind of 
information to create.”24 If we name modes of information consumption as “reading,” we 
can use critical reading traditions to describe how consuming or using information is also 
about self-awareness, perspective-seeking, and, to return to Carillo’s phrase, the process of 
making sense of “that which surrounds us.”25

Expert and Novice Reading Practices
Interestingly, the Framework’s disciplinary companion documents do speak explicitly to 
ways practitioners read to learn as well as learn how to read in a particular discourse com-
munity.26,27 These depictions of reading echo Miller’s examination of disciplinary informa-
tion literacy practices, which also surfaced specific reading approaches as means of learning 
and participating in particular scholarly communities.28 However, assessments of student 
reading for research assignments can tell a different story. In a study of students’ research 
assignments, Manarin et al. found that “asking students to find and use sources led them to 
do just that, not necessarily to read, understand, or synthesize them.”29

Although information about student reading practices can be used to reinforce the “read-
ing crisis trope,”30 I do not intend this argument to function solely as a critique of student 
or “novice” reading practices. While many librarians would readily agree that they have 
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worked with students who have already written a thesis statement and are now in search of 
sources to support it,31 fewer would admit to the ways in which scholarly communication 
ecosystems, news, or social media drive us to similar behavior. We could ask ourselves: In 
which situations do we also “not” read—or read superficially? Where do we adopt a critical 
stance before seeking understanding? Do we suspend judgement in pursuit of understand-
ing context? Complicating the picture of who reads what, how, and why might allow us to 
explore more reflexively some of the challenges of developing information literacy today.

Teaching Reading in the Library Classroom
Despite the omission in the Framework, librarians have written extensively about incor-
porating critical reading approaches,32 especially into activities like source selection33 and 
source evaluation.34 Lenker locates the value of information sources in students’ ability to 
determine how those sources have expanded their knowledge as information consumers 
(for example, readers). “Has this post on my go-to news site really left me better off? Have 
I changed my thinking because of reading this? Has it helped me grow as a person?”35 The 
critically reflective nature of these questions positions reading as a means of understanding 
ourselves as well as the texts we encounter. Recognizing reading as an information literacy 
practice puts a greater spotlight on how we construct ourselves through our “use” and “con-
sumption” of information.

Of course, the time it takes to read, and to read within the constraints of a teaching model 
like a one-time workshop, puts some structural constraints on reading instruction or op-
portunities to guide practice. That “reading takes time” may very well be a threshold concept 
for students, similar to Doug Downs’s claim that “Time is a threshold concept in writing.”36 
That it is difficult to “make time” for reading in library instruction classrooms can also serve 
as a reflexive moment that reveals how we signal the value and purpose of reading. Without 
practice and experience, it is harder to understand what is happening when reading and 
synthesizing are increasingly outsourced to generative artificial intelligence (AI) in what Olof 
Sundin describes as the shift from “searching for documents to searching for answers.”37 This 
is not to reject those tools outright but to position ourselves and students to understand 
the significance of the work we are “saved” from doing by using them. As the Framework 
revision process continues, I suggest that the dispositions for Information has Value might 
gesture toward this understanding by naming the “skills, time, and effort” needed not only 
to produce but also to “consume” (for example, read) information sources. We show that 
we value information not only by producing it but also by how we consume it. 
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